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Dear Reader,
All students deserves a high-quality, well-rounded education that not
only equips them to survive but gives them tools to thrive. The arts are
an integral part of a well-rounded education and offer opportunities to
express thoughts and feelings, connect people and subject matters, and
uplift individuals and communities. Numerous studies exist that clearly
show the impact the arts have on students in school, yet there still persist
great disparities in accessing high-quality arts education. These disparities
are further compounded by the lack of agreement in the field about what
passes as an adequate experience with the arts, resulting in wide variation
in the quality of programming, especially for underserved youth.
Concerned with the lack of equitable access to high-quality arts education,
The Oregon Community Foundation launched a five-year initiative in 2014 to
learn what it takes to design, implement and sustain programming, especially
for underserved youth. This initiative, called Studio to School, brings together
public schools and community organizations from 18 project sites to learn and
create together. More specifically, Studio to School aims to:
• Develop greater appreciation for and understanding of the value of highquality arts education in grantee communities
• Increase acquisition of arts skills, arts knowledge and appreciation for
the arts among students who participate in grantee projects
• Identify principles for the delivery of high-quality, sustainable
community-supported arts education programs that can be used broadly
across the state
This report weaves together the existing literature on quality in arts
education with what we are learning from our grantee projects. It isn’t
enough to just include the arts in education; it must be high quality in
order to ensure not only its impact on student learning but its support from
parents and the community. We hope this report is useful for informing
programming decisions, but more important, we hope that it is useful in
crafting the stories we all need to share as we advocate for high-quality arts
programming and a well-rounded education for all Oregon youth.

Michelle Boss Barba
Program Officer for Arts and Culture
The Oregon Community Foundation
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This report summarizes the existing literature
that explores quality in arts education. Following
a general overview of the literature, the first part
of the report is organized using the eight Studio to
School principles for the pursuit of high-quality,
equitable, sustainable arts education programming.
Just as the principles are interrelated, there is also
overlap in the literature on quality in arts education.
Existing literature also provides more detail about
particular aspects of arts education — such as those
who provide arts education (e.g., teaching artists)
and their contribution to quality. Therefore, the
summaries for each principle are of varying length,
breadth and depth. The second part of the report is
an annotated bibliography that describes the context
and relevant findings for each report included in this
literature review.

OVERVIEW OF THE LITERATURE
The literature on quality in arts education explores
programs in a variety of contexts, including out-ofschool-time programs provided by arts organizations, in-school curriculum and programs developed
as part of communitywide initiatives to increase
access to arts education. These programs often include a combination of sequential arts learning,
arts integration and exposure opportunities that are
taught by arts specialists, teaching artists and/or
non-arts classroom teachers.1 Considering context is
important because it can change program goals and

purpose, which often evolve within programs over
time. According to The Qualities of Quality, “ideas
about what constitutes quality can and should vary
across settings, depending on the purposes and
values of the program and its community” (p. 45). In
fact, definitions of quality should evolve over time
within programs as well (Seidel et al., 2009). Ultimately, programs seeking to improve quality should
not strive to embody every element of quality found
in this literature review. Rather, they should decide
what elements best fit with their goals, programs and
community context.
Despite the differences in context, two overarching
themes stood out across the literature:
1. Schools and organizations with high-quality arts education programs demonstrate the value of the arts
through their commitment to programs. This dedication is demonstrated through both words (e.g.,
developing a shared mission and vision for arts education and creating a strategic arts education plan)
and actions (e.g., hiring high-quality arts educators
and investing in professional-grade materials and
spaces) that signal to students and communities
that the arts matter and are worthy of investment.
2. High-quality arts education programs aim to give
students a taste of the working world of the arts by
bringing professionalism, discipline and real-world
practice into the classroom.

Several sources reviewed argue that sequential arts instruction is essential for high-quality, in-school arts education and that
the arts should be treated as a core subject even if they are also integrated into other subjects (Baxley et al., 2014; Waldorf &
Atwill, 2011).
1
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The Studio to School Principles
The eight Studio to School principles for the pursuit of
high-quality, equitable, sustainable arts education programming are used to organize the findings from this
literature review. These principles are guiding statements that articulate the vision and intent of the Studio
to School projects in their development of programming through partnerships between arts organizations
and schools. The Studio to School evaluation team
facilitated the development of the Studio to School
principles through an iterative process, drawing on information gathered from project team interviews and
journals as well as feedback from project team members, OCF program staff and other stakeholders. These
principles are intended to support the dissemination,
expansion and replication of successful programming
developed through the Studio to School Initiative.
The Studio to School principles for the pursuit of highquality, equitable, sustainable arts education:
• Create a shared vision for arts education programming through an inclusive and ongoing planning
process
• Develop mutual commitment and responsibility
between arts organizations and schools

Portland Children’s Museum/Woodlawn

• Honor the diverse perspectives, experiences and
contributions of all involved
• Engage experienced and skilled teaching artists and
arts educators
• Understand and respond equitably to community
strengths, histories and needs
• Provide varied, relevant and high-quality opportunities for students to engage in arts learning
• Cultivate a school environment in which arts learning can thrive
• Build appreciation and support for arts education
in schools and communities

OSA/Gilbert Heights
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Create a shared vision for arts education
programming through an inclusive and
ongoing planning process
Strong in-school arts education programs have a
common understanding of the purpose of the program that is shared by teachers, administrators and
other stakeholders. This vision is also communicated
to the broader community via an explicit communications plan that may include sharing the vision on the
school’s website, in newsletters and/or at community
events (Baxley et al., 2014).
Lane Arts Council/Oaklea

Programs may benefit when
multiple stakeholders act as
leaders and cultivate support from
school staff and administrators
as well as the broader public.

Once a shared vision is established, programs may
be able to use this vision to help navigate change and
overcome challenges. However, it is also often necessary for programs to have a champion who believes
that arts education is essential and can defend the
program when it is threatened. Programs may benefit
when multiple stakeholders act as leaders and cultivate support from school staff and administrators as
well as the broader public (Baxley et al., 2014). In situations where schools partner with arts organizations,
these leaders are also essential for ensuring that the
partnership sets goals, maintains focus and stays on
course (Rowe et al., 2004).
High-quality arts education programs use their shared
vision as a foundation for strategic arts planning, and
revisit the plan on an ongoing basis. Strategic plans
can be considered working documents, intended to
be reevaluated and revised as needed (Stoelinga et
al., 2015). Plans can detail how arts education will be
delivered and to whom but should also include how
programs will be evaluated and improved (Bodilly et
al., 2008; Rowe et al., 2004). Assessing student learning
as well as evaluating schoolwide change can enhance
planning, build support for programs and ultimately
improve arts education programming (Arts Education
Partnership, 2002; Rowe et al., 2004).
Schools should also go beyond creating and communicating a shared vision for arts education. School policies and practices should be consistent with that vision
and demonstrate the school’s commitment to arts
education (Baxley et al., 2014; Waldorf & Atwill, 2011).
For example, school scheduling can reflect a school’s
commitment to arts education.

Hood River
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Develop mutual commitment and
responsibility between arts
organizations and schools
High-quality arts programs are supported by strong
school leadership that works to integrate the arts into
the larger goals, mission and vision of the school (Baxley
et al., 2014; Stoelinga et al., 2015; Waldorf & Atwill, 2011).
Principals can provide critical support to arts education
programs by being visible and vocal advocates who
demonstrate personal commitment to arts education and
share positive outcomes for the school and students with
parents and other community members (Stoelinga et al.,
2015). Similarly, executive directors of arts organizations
can demonstrate that arts education is a core component
of the organization’s programming by publicly supporting
arts education, giving arts education staff a seat at the decision-making table and protecting arts education from
budget cuts (Montgomery et al., 2013).
Principals should also support arts education by prioritizing structures such as professional development
and planning time, which are necessary to implement
and maintain arts programs (Stoelinga et al., 2015). Principals also have the critical power to allocate resources
like staff and instructional time to arts education (Rowe
et al., 2004). If a school has made a commitment to
arts education, that commitment should be supported
by budget allocations that align with the instructional
goals and strategic plan (Waldorf & Atwill, 2011)

Portland Children’s Museum/Woodlawn
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Hood River

RACC/Evergreen, Eastwood and Quatama
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Portland Children’s Museum/Woodlawn

Honor the diverse perspectives,
experiences, and contributions of
all involved
Respectful, honest and open communication between
partners promotes an understanding of each other’s values, goals, cultures and limitations. This mutual appreciation and awareness in turn fosters more successful and
sustainable programs (Rowe et al., 2004). Cultivating this
deep level of understanding makes it easier to define
roles and responsibilities, further strengthening collaboration (Arts Education Partnership, 2002). Strong commu-
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nication also paves the way for shared decision-making
among stakeholders, which itself is an indicator of quality arts education (Baxley et al., 2014).
Effective partnerships require time to develop trust
and grow strong. New partners may need additional
time to align goals before diving into programming.
Once programming is underway, healthy partnerships
will continue to require ongoing communication and
flexibility. Partners should take responsibility for the
needs and goals of the partnership without losing
sight of their own organizational needs (Arts Education Partnership, 2002).

Engage experienced and skilled
teaching artists and arts educators
Schools can demonstrate commitment to the arts by
hiring highly qualified arts specialists and ensuring that
all students have equitable access to those teachers
on a frequent basis (Stoelinga et al., 2015; Waldorf &
Atwill, 2011). Similarly, nonprofit organizations employing teaching artists should involve those artists in
management decisions, pay them according to their
expertise and invest in development of the arts programs they run (Montgomery et al., 2013).
Regardless of where they work, arts specialists and
teaching artists should be experts in their art form and
have the appropriate teaching experience to design
and deliver arts content (Baxley et al., 2014). Using experts to provide programming emphasizes excellence.
Students can tell the difference between an highly
skilled instructor and a teacher lacking an artistic background. Using experts signals to students that arts programming is valued and worthwhile.
Bringing in expert arts educators and teaching artists
also encourages student engagement by providing an
example of real-world artistic experience (Montgomery et al., 2013; Weitz, 1995). Arts educators model the
artistic process for students by learning and creating
art alongside students (Seidel et al., 2009). Passion
for art making, as modeled by an arts educator, may
help drive students’ passion for the arts (Baxley et al.,
2014). Arts educators can guide students through the
creative process, providing insight from their own experience as artists (Montgomery et al., 2013). As they
facilitate the art-making process with students, arts
educators must strike a balance between having clear
goals and intentions and allowing for the flexibility and
spontaneity necessary for creativity to thrive. Educators should respect students as artists and not interfere
with their creative decisions, allowing students to bring
more of themselves into their art (Seidel et al., 2009).
Not only do arts educators need to be highly skilled
artists, they also need to know how to effectively work
with youth. High-quality arts education programs select teaching artists and arts educators who can build
positive relationships with students and provide them
with the time necessary to do so (Baxley et al., 2014;
Montgomery et al., 2013; Seidel et al., 2009; Weitz, 1995).
Creativity requires a certain amount of vulnerability. Because of this, for creativity to thrive in a classroom setting, arts instructors must build mutually respectful and

Sisters

trusting relationships with students. Particularly in outof-school-time programs, arts educators often serve as
mentors in addition to teaching artistic skills. Forming
strong one-on-one mentoring relationships works best
when classes are small and artists have time to build
trusting relationships with students (Montgomery et al.,
2013; Weitz, 1995).
For arts integration efforts, cultivating a trusting and
respectful relationship between teaching artists and
non-arts classroom teachers is important. According to
The Qualities of Quality, “The quality of the arts experience really depends on the quality of the relationship
between the classroom teacher and the artist” (Seidel
et al., p. 41). Integrating the arts can be challenging for
teachers who do not have much experience in or are
uncomfortable with the arts. Training and the opportunity to co-teach with a teaching artist or arts specialist
can help non-arts classroom teachers more effectively
integrate the arts (Stoelinga et al., 2015). When schools
make time for professional development and collaboration, arts integration can expand more quickly. In addition, when teachers are able to effectively integrate the
arts, it can result in more active learning and improved
student achievement (Arts Education Partnership, 2002).
Professional development should not be limited to
non-arts classroom teachers. Providing ongoing professional development for arts educators builds and
strengthens high-quality arts education programs
(Baxley et al., 2014; Bodilly et al., 2008; Montgomery et
al., 2013; Stoelinga et al., 2015; Waldorf & Atwill, 2011).
Professional development does not need to be restricted to presentations to teachers. It can also include peer
observations, co-teaching and co-planning (Stoelinga
et al., 2015). Peer mentoring can also provide effective
support for teaching artists (Montgomery et al., 2013).
STRIVING FOR HIGH-QUALITY ARTS EDUCATION
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Understand and respond equitably to
community strengths, histories and
needs
Quality programs incorporate student voice and make
content relevant to students by connecting it to students’ cultural experiences, background or prior knowledge (Big Thought & Wolf Brown, n.d.). Curriculum
should build on what students know and value and their
experiences should be at the core of the learning process (Weitz, 1995). At the same time, the arts have the
ability to push students beyond their own context and
expand their interests. By starting with what students
know, arts educators can create links to new cultures
and ideas (Montgomery et al., 2013; Seidel et al., 2009).

RACC/Evergreen, Eastwood and Quatama

Quality programs incorporate
student voice and make content
relevant to students by connecting
it to students’ cultural experiences,
background or prior knowledge.

Portland Children’s Museum/Woodlawn
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Particularly in out-of-school-time programs, high-quality arts education is often developed in collaboration
with youth. Programs seek out student ideas and recommendations and position those ideas to shape program content. Youth often take on leadership roles and
may act as peer mentors (Montgomery et al., 2013).
For most arts education programs, students should be
at the center of the program’s vision and goals. When
this is the case, arts organizations and schools should
collaboratively identify the needs of teachers, students
and schools and find strategies for arts organizations to
adapt to those needs (Rowe et al., 2004).

Hood River

Provide varied, relevant and high-quality
opportunities for students to engage in
arts learning
Quality arts education curriculum should be challenging, comprehensive and designed to support
the acquisition and demonstration of arts knowledge
(Waldorf & Atwill, 2001). It could include building discipline-specific vocabulary, viewing and discussing existing works of art or performances, and demonstrating
techniques that help develop mastery in the discipline
(Big Thought & Wolf Brown, n.d.). Regardless of content, curriculum should be aligned with state standards
(Bodilly et al., 2008), and lessons should be rigorous at
all grade levels. Grade-level curriculum should also
scaffold, helping students work toward mastery in a
discipline by building on prior learning (Montgomery et
al., 2013; Waldorf & Atwill, 2011). Scaffolding also helps
keep students engaged because they can see what
they might be able to achieve as they progress.
High-quality arts education programs teach students
how to be artists and expose them to the professional world of artists. In these programs, students go beyond crafts or coloring and create authentic works
of art (Montgomery et al., 2013). Arts curricula should
mirror what artists and art professionals do in the real
world and be rigorous enough to prepare students for
postsecondary study and an eventual career in the
arts (Waldorf & Atwill, 2011). These preprofessional activities could include things like creating portfolios or
writing artists’ statements (Montgomery et al., 2013).
Treating students as artists helps them believe in their
own creative potential (Montgomery et al., 2013). Highquality programs also expose students to working artists by bringing artists into schools or taking students
to attend performances or visit galleries and museums
(Baxley et al., 2014).
High-quality programs also focus on the creative process, allowing for exploration and experimentation. Arts
learning should prioritize the process of making art,
emphasizing it more than the final product (Baxley et
al., 2014). A focus on process allows students to explore
ideas and arts educators to facilitate creativity. Ideally,
arts learning looks a lot like project-based learning or
even a laboratory, providing “the opportunity for students to spend time with a problem, to work directly
with materials in an attempt to explore the problem,
and to value their own sense of discovery and pursuit
of answers in the process” (Seidel et al., p.31).

OSA/Alice Ott

In addition to formal arts learning assessments, teachers should help students learn how to assess their own
work as well as that of their peers (Big Thought & Wolf
Brown, n.d.). Learning how to give and receive criticism
is a vital skill and signals to students that they have
valuable feedback and opinions and do not need to
rely solely on external assessment (Montgomery et al.,
2013). Fostering respectful dialogue among students
helps ensure that the classroom is a learning community where students can express their feelings and offer
constructive criticism (Seidel et al., 2009). Whether students give themselves feedback or receive it from their
teacher or other students, providing students with the
opportunity to incorporate that feedback into future
work helps reinforce the artistic process.
Teachers should have clear expectations and high
standards for students. Communicating a clear plan
helps students understand what is expected of them
and why and allows them to open themselves up to
learning (Seidel et al., 2009). Setting high standards
inspires students to push their own creativity (Montgomery et al., 2013). Arts educators can communicate
high standards by showing students exemplary works
of art from their peers, modeling artistic behavior, and
affirming student work and effort on a regular basis. Focusing on building artistic skills and engaging in critical
discussion about art can also push students to raise expectations for themselves.
STRIVING FOR HIGH-QUALITY ARTS EDUCATION
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Cultivate a school environment where
arts learning can thrive
High-quality arts learning environments are, first
and foremost, physically safe. As with any other
youth-serving space, they should be located somewhere safe and secure (Weitz, 1995). Spaces should
also be appropriate for working in the various disciplines (Seidel et al., 2009). For example, a basketball
court or concrete courtyard may not be the safest environment for young dancers who are either barefoot
or wearing soft-soled shoes.
Beyond physical safety, arts learning environments
must also be emotionally safe. Many works of art are
meant to elicit strong emotional responses, and the
creative process itself can be emotionally taxing and
deeply personal (Seidel et al., 2009). Students should
feel safe enough to express their feelings and know
they will be respected and supported. There are several ways to create an emotionally safe environment.
The arts educator can model respect for students’
creative processes and works of art. Out-of-schooltime programs can set expectations for respect of self
and others through materials such as program handbooks (Montgomery et al., 2013).
High-quality programs use space and materials that reflect aspects of professional artistic practice (Big Thought
& Wolf Brown, n.d.; Seidel et al., 2009; Waldorf & Atwill,
2011). Beyond providing adequate materials and technol-
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Lane Arts Council/Oaklea

ogy for student learning, high-quality programs ensure
that the space and materials lend a sense of authenticity to the classroom setting. In other words, programs
strive to replicate professional artistic workspaces (Seidel et al., 2009). Not only do students need dedicated
classroom space, but they also need functional spaces
for performing and exhibiting works of art (Baxley et al.,
2014). Dedicating space for arts programming and providing high-quality, professional materials signals to students that those classes are valuable. Artistic spaces and
high-quality materials can also inspire students and spark
creative energy. Aesthetically pleasing materials, tools
and instruments can draw students in and engage them
in arts learning (Seidel et al., 2009).
Adequate time is necessary to reap many of the benefits of arts education. The amount of class time devoted to the arts determines both the speed and depth
of work. Working over a longer period of time allows
students to engage in several creative cycles of planning, producing and sharing work and to incorporate
what they learn into subsequent cycles (Seidel et al.,
2009). Allowing for adequate time means that the arts
should be given stand-alone instructional time even
if a school also integrates the arts into non-classroom
subjects (Baxley et al., 2014). When arts integration is
the only arts offering, quality usually suffers because
classroom teachers are not trained to teach the arts
and preparing students for high-stakes testing leaves
classroom teachers with less time and willingness to
dedicate to arts integration (Seidel et al., 2009).

Portland Children’s Museum/Woodlawn

Open Signal/Open School

Build appreciation and support for arts
education in schools and communities

enhances the programs’ efforts when resources are
more plentiful” (Rowe et al., p. 11).

High-quality arts education programs make sure that
family members feel welcome and invited to participate (Montgomery et al., 2013). This is essential because families have many competing priorities and
parents or caregivers may have limited experience
with the arts. Inviting families to participate may increase their comfort and make them more willing to
keep their students engaged. Engaging parents can
take several forms, including holding family nights,
communicating with them about the school’s arts education programs, engaging them as volunteers in the
classroom or for field trips and inviting them to performances or exhibitions (Waldorf & Atwill, 2011).

Performances and exhibitions can provide opportune
venues for teachers and administrators to share their
vision for arts education in their schools (Stoelinga et al.,
2015). These visible, culminating experiences are also
an essential part of the artistic process for students,
giving youth something to work toward and providing
incentives to meet deadlines (Montgomery et al., 2013).
These events also allow students to take positive risks
by sharing their art with friends, family and the broader
community. In turn, audiences may see the youth from
a different perspective (Montgomery et al., 2013). Finally, culminating events can help youth reflect on their
artistic process and incorporate what they learn into
the subsequent creative cycle of planning, producing
and presenting (Montgomery et al., 2013).

Engaging community beyond family members expands opportunities for youth and builds the art program’s reputation (Montgomery et al., 2013). Growing
and sustaining quality arts education programs requires community support. With the reductions in
school budgets for the arts, programs are increasingly
dependent on financial resources from the community.
In order to attract, build and sustain community support, teachers, parents, students and school administrators should actively promote the arts programs in
their community (Baxley et al., 2014; Waldorf & Atwill,
2011). “Creating broad-based ownership of the investment in arts partnerships helps to keep programs going
through difficult times when resources are scarce and

When art occupies a central place in the school environment, this demonstrates the value of art education
and belief in the quality of student work (Montgomery
et al., 2013; Seidel et al., 2009). Seeing or hearing works
of art created by their peers can motivate students to
produce their own art (Montgomery et al., 2013). Displaying their own art can also boost students’ self-esteem and give purpose to their artistic undertakings
(Seidel et al., 2009; Stoelinga et al., 2015). Displays of
student work may also spark discussions about the
artistic abilities of youth and provoke reactions to the
works of art themselves (Seidel et al., 2009).

STRIVING FOR HIGH-QUALITY ARTS EDUCATION
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Definitions in the Literature
Arts integration: The effort to build a set of relationships between
learning in the arts and learning in the other skills and subjects of the
curriculum (Arts Education Partnership, p.3).
Joint venture: A partnership between a school and an arts organization in which the partners work together to define the students’
needs and to design an arts education enrichment program. Even if
this interaction is a one-time event, it can still be considered a joint
venture. A succession of joint ventures may lead to an ongoing collaboration (Rowe et al., p.8).
Simple transaction: A partnership between a school and an arts organization in which an artist or arts organization offers an arts program
for a school’s students and a school purchases the program. The school
does not participate meaningfully in the design of the arts program,
and the program provider does little or no needs assessment or adaptation of the program to the specific school site (Rowe et al., p.8).
Teaching artist: Individual who is a practicing artist who comes into
the school and works with students and/or with both students and
teachers to provide “authentic” arts experiences (Seidel et al., p.52).

Lane Arts Council/Oaklea

Eric Booth, one of the leading teaching artists in the U.S. today, defines a teaching artist as “a practicing professional artist with the
complementary skills and sensibilities of an educator, who engages people in learning experiences in, through, and about the arts”
(Seidel et al., p.52).
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Arts Education in the South Phase II: Profiles of Quality.
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K-12 and postsecondary settings. The forum participants were selected based on their success in integrating the arts across the curriculum. This report
summarizes the major ideas, practices and challenges raised by forum participants.

South Arts, a regional arts organization serving nine
Southern states, partnered with the Southeast Center for Education in the Arts to develop a series of
case studies of exemplary school-based arts education programs. The main question guiding the
case studies was, “What are the traits of quality inschool arts education programs in the South?” State
arts councils nominated 31 high-quality programs.
The final nine case study participants selected represent diversity in geography, art form, grade level
(K-12) and school focus (arts focus or traditional
school environments). Case studies examined access, teacher quality, resources, assessment, school
culture and curriculum. Across the nine programs,
the researchers found that in high-quality programs,
relationships matter, the arts are part of a shared vision/mission, the arts are core and students experience the working world of artists.
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Quality Teaching and Learning.

Bodilly, S. J., Augustine, C. H., & Zakaras, L. (2008).
Revitalizing Art Education Through CommunityWide Coordination.

As part of the Dallas Thriving Minds Initiative, Big
Thought convened panels of local and national
experts to develop this framework for judging the
quality of arts education programs. The framework
was further tested and refined over several years of
the initiative. According to the second-year evaluation of Thriving Minds, the first three dimensions
are “elements of effective instruction necessary to
support creative learning, while the last three are elements necessary for rigorous and creative learning
in the arts.” The six dimensions are:
1. Climate that Supports Learning
2. Engagement and Investment in Learning
3. Classroom Dialogue and Sharing
4. Skills, Techniques and Knowledge of the
Discipline
5. Creative Choices
6. Expectations, Assessment and Recognition

The report was published by the RAND Corporation and sponsored by The Wallace Foundation. It
explores how six arts education initiatives involving
multiple partners began and evolved. The report
also analyzes what partners became involved and
the strategies used to improve quality and access to
arts education. The report found that the sites spent
more time expanding access, but all attempted to
improve quality through activities including:
• Requiring that curriculum be aligned with state
arts standards
• Developing curriculum frameworks and arts
assessment tools
• Qualifying programs offered by providers outside
the schools
• Putting in place peer modeling, review
and ranking

The dimensions are defined by examples of observable activities or behaviors in the classroom. A companion document describes the spectrum of quality
observed across dimensions from Less than Basic
to Advanced.
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Montgomery, D., Rogouin, P., & Persaud, N. (2013).
Something to Say: Success Principles for Afterschool
Arts Programs from Urban Youth and Other Experts.
Something to Say explores quality out-of-schooltime arts activities for low-income, urban tweens
and teens through 22 interviews with researchers
and youth development practitioners and observations of eight highly effective programs. Across interviews and program sites, 10 principles emerged
for how to engage and sustain youth participation in
high-quality programs.
1. Instructors are professional, practicing artists
and are valued with compensation for their
expertise and investment in their professional
development.
2. Executive directors have a public commitment
to high-quality arts programs that is supported
by sustained action.
3. Arts programs take place in dedicated, inspiring, welcoming spaces and affirm the value of
art and artists.
4. There is a culture of high expectations, respect
for creative expression and an affirmation of
youth participants as artists.
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Rowe, M.K., Castaneda, L.W., Kaganoff, T., & Robyn, A.
(2004). Arts Education Partnerships: Lessons Learned
from One School District’s Experience.

6. Positive relationships with adult mentors and
peers foster a sense of belonging and acceptance.

The RAND Corporation examined a sample of elementary schools and local arts organizations in
order to illustrate how arts partnerships are functioning in the Los Angeles Unified School District. A
literature review focused on the characteristics of
successful arts partnerships informed the development of interview protocols for the studies. These
characteristics include:

7. Youth participants actively shape programs and
assume meaningful leadership roles.

1. Shared goals with an emphasis on the needs of
the students and schools

8. Programs focus on hands-on skill building
using current equipment and technology.

2. Communication between partners, and joint
program planning

9. Programs strategically engage key stakeholders to create a network of support for both
youth participants and the programs.

3. Program documentation, evaluation and quality
improvement

5. Programs culminate in high-quality public
events with real audiences.

10. Programs provide a physically and emotionally
safe place for youth.

4. Leadership roles played by key stakeholders
(e.g., principals, teachers, parents and community leaders in government, business, education,and the arts)
5. Adequate funding, resources and support
obtained through broad-based ownership and
investment in the partnerships
Partnerships were asked about their goals, interactions, and the obstacles and facilitators of the
partnership.
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Seidel, S., Tishman, S., Winner, E., Hetland, L., & Palmer,
P. (2009). The Qualities of Quality: Understanding Excellence in Arts Education.
The Qualities of Quality was commissioned by The
Wallace Foundation and conducted by Project Zero
at the Harvard Graduate School of Education. The
study focuses on three research questions:
1. How do arts educators in the United States
— including leading practitioners, theorists
and administrators — conceive of and define
high-quality arts learning and teaching?
2. What markers of excellence do educators and
administrators look for in the actual activities of
arts learning and teaching as they unfold in the
classroom?
3. How do a program’s foundational decisions, as
well as its ongoing day-to-day decisions, affect
the pursuit and achievement of quality?
Questions were investigated through interviews
with leading arts practitioners, theorists and administrators; site visits to exemplary arts programs
across a range of settings; and a literature review.
The study finds that conceptions of quality are
closely linked to ideas about the purpose or ultimate goals of arts education as well as foundational decisions such as who teaches the arts and what
is taught. It also describes what quality looks like
in arts education settings through four overlapping
lenses: learning, pedagogy, community dynamics
and environment. The learning lens focuses on
what students are actually doing in the classroom;
pedagogy explores how teachers design and implement instruction;community dynamics look at
the relationships among students, teachers and
other adults present in the classroom; and the environment lens focuses on the physical space and
resources provided. The study also explores how
decision-makers affect quality and finds that reflection of what constitutes quality is itself a hallmark of quality. The document contains a variety of
tools for assessing and reflecting on quality.

Portland Children’s Museum/Woodlawn

Stoelinga, S.R., Silk, Y., Reddy, P., & Rahman, N. (2015).
Turnaround Arts Initiative: Final Evaluation Report.
The President’s Committee on the Arts and Humanities launched Turnaround Arts in 2012 with the
premise that high-quality, integrated arts education programming in chronically underperforming
schools would aid in schoolwide reform. Specifically, high-quality arts education can utilize eight pillars
to target school change:
1. Principal leadership
2. The strategic use of arts specialists
3. Non-arts classroom teachers integrating arts
into core content
4. The use of teaching artists and community
organizations
5. The engagement of the district, parents and
community
6. Strategic arts planning
7. Professional development
8. Improvements to the school environment
The report evaluates two years of the program
using school surveys, interviews and focus groups
with school staff; classroom observations; and
analysis of attendance, discipline and student
achievement data.
STRIVING FOR HIGH-QUALITY ARTS EDUCATION
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Hood River

Waldorf, L., & Atwill, K. (2011). Arts for All School
Arts Survey: Measuring Quality, Access and Equity
in Arts Education.
The survey is a tool developed by Arts for All as part
of its goal to make quality, sequential arts education a reality in all K-12 classrooms in Los Angeles
County. It was developed to measure access to and
quality of arts education based on an extensive literature review and consultation with 13 administrators, teachers and consultants with expertise in arts
education. The survey measures quality and access
across 16 indicators:
1. Expert instructors
2. Arts as core subjects
3. Accessibility
4. Academic focus
5. College and career preparation
6. Artistic rigor
7. Cultural inclusivity
8. Fiscal commitment
9. Creative spaces
10. Materials, supplies and equipment
11. Time on task
12. Visibility of arts learning
13. Articulated arts plan
14. Arts learning community
15. Informed, engaged parents
16. Broad support (from school, community and
funders)
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Weitz, J.H. (1995). Coming Up Taller: Arts and Humanities Programs for Children and Youth at Risk.
This report was commissioned by the President’s
Committee on Arts and Humanities and explores
quality in out-of-school-time arts and humanities
programs. The findings are based on interviews with
218 programs and visits to nine sites. The author reports that these programs:
1. Create safe places for children and youth
where they can develop constructive relationships with their peers
2. Offer small classes with opportunities for
youth to develop close, interactive relationships with adults
3. Place a premium on giving youth a chance to
succeed as a way to build their sense of worth
and achievement
4. Use innovative teaching strategies such as
hands-on learning, apprenticeships and technology, often giving youth concrete job skills
5. Emphasize excellence, and expose children to
quality staff and programming
6. Build on what youth value and understand, and
encourage voluntary participation
7. Establish clear expectations, and reward
progress
8. Maintain sustained, regular programs
upon which children can count, and provide
youth with opportunities to be valued
community members

About the Studio to School Initiative
The Oregon Community Foundation launched the
five-year Studio to School Initiative in 2014. The goals
of Studio to School are to:

• Identify principles for the delivery of high-quality
sustainable community-supported arts education
programs that can be used broadly across the state.

• Develop a greater appreciation for and understanding of the value of high-quality arts education in grantee communities

Through the Studio to School Initiative, OCF will award
a total of approximately $6 million over five years, to
support 18 projects in their pursuit of high quality equitable and sustainable arts education programming.
Each project is a partnership between nonprofit arts
organizations and schools or school districts.

• Increase acquisition of arts skills, arts knowledge,
and appreciation for the arts among students who
participate in grantee projects

The Studio to School projects are located throughout Oregon
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1. Arts in Education of the Gorge/Hood River

Middle School
2. Ashland Arts Center/Ashland Middle School
3. Caldera/Peninsula School
4. Coos Art Museum/Sunset Middle School
5. Ethos, Inc./Elkton Charter School
6. Fishtrap, Inc./Joseph Charter School
7. Harney County ESD/Harney County Arts in
Education Foundation
8. John G. Shedd Institute for the Arts/Agnes
Stewart Middle School
9. Lane Arts Council/Oaklea Middle School
10. Open Signal/Open School
11. Oregon Symphony Association/Gilbert Heights
Elementary and Alice Ott Middle School

12. Pacific Crest Sinfonietta/King School
(first three years only)

13. Portland Children’s Museum/Woodlawn School
14. Regional Arts and Culture Council (RACC)/

Evergreen Middle School and Eastwood and
Quatama Elementary Schools
15. Siletz Bay Music Festival/Oceanlake and Taft
Elementary Schools and Taft High School (7-12)
16. Sisters Folk Festival/Sisters Elementary and
Middle Schools
17. Sunriver Music Festival/La Pine Middle School
18. Three Rivers School District/Illinois River Valley
Community Development Organization and
RiverStars Performing Arts

STRIVING FOR HIGH-QUALITY ARTS EDUCATION
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Lane Arts Council/Oaklea

OCF works with individuals, families, businesses and organizations
to create charitable funds to support the community
causes they care about.
To create your legacy today, call your local OCF office,
visit www.oregoncf.org or email giftplanning@oregoncf.org.

PORTLAND

1221 SW Yamhill St.
Suite 100
Portland, OR 97205
503.227.6846

BEND

15 SW Colorado Ave.
Suite 375
Bend, OR 97702
541.382.1170

EUGENE

440 E Broadway
Suite 160
Eugene, OR 97401
541.431.7099

MEDFORD

818 W Eighth St.
Medford, OR 97501
541.773.8987

SALEM

1313 Mill St. SE
Suite 203
Salem, OR 97301
503.779.1927

